
River Mead School Pupil Premium Funding 2016-17 
Desired Outcome Provision Responsibility Cost Evaluation Impact 

Raising attainment 
Reducing the gap and 
accelerating progress 

We have established the 
role of personalised 
learning teaching across 
the school to meet 
individual learning needs. 
The focus of these teachers 
is to see pupils as 
individuals, each with their 
own challenges, talents and 
interests. The personalised 
learning teachers work to 
identify what might help 
each pupil make the next 
steps in their learning, 
whether they are 
performing below, at, or 
above expectations.  

HoS/EH Deputy  50% 
£29235 
LS 10% -£3914 
NA-£9336 
 
TOTAL £42485 

Assessment data  
Progress Reviews 
Classroom 
assessment pack 

The focus on providing targeted 
support for under-performing pupils 
during curriculum secures 
improvement. Personalised learning 
teachers are able to seek out strategies 
best suited to addressing individual 
needs, rather than simply fitting pupils 
into their existing support strategies. 
 
At River Mead: 
In Y6 the personalised learning 
teacher has focussed on raising 
attainment in writing. In Autumn Term 
1 2016 28% of all Y6 children were on 
track to reach age related 
expectations and by the end of the 
year this had risen to 46%.  

Raising attainment 
Reducing the gap and 
accelerating progress 

We emphasise the 
importance of ‘quality first 
teaching’. We aim to 
provide consistently high 
standards, through setting 
expectations, monitoring 
performance, tailoring 
teaching and support to 
pupils and sharing best 
practice. 

HoS/EH 25% allocated 
from training 
budget  of £7k - 
£1750 

Monitoring quality 
of teaching and 
learning 

This approach is supported by a body 
of research which has found that good 
teachers are especially important for 
pupils from disadvantaged 
backgrounds.  
For poor pupils the difference between 
a good teacher and a bad teacher is a 
whole year’s learning. See Sutton Trust 

(2011)   
 
At River Mead: 
Regular monitoring of teaching and 
learning across the school shows that 
teaching is consistently good and, in 
some cases, outstanding. 



Raising attainment 
Reducing the gap and 
accelerating progress 

As part of the Mead 
Academy Trust we have 
access to an ‘Every Child 
Counts’ teacher to raise the 
attainment of individual 
children through the 
‘Number Counts’ 
intervention, assessing and 
planning highly 
individualised numeracy 
programmes for specific 
children  

Maths Lead TM recharge - 
£2900 
 

Assessment data 
Sandwell 
assessment 

All pupils taking part in the ‘Numbers 
Count Intervention’, consisting of 3 
one-to-one sessions per week, make 
significant gains in their number age 
with a minimum gain of 10 months and 
a maximum gain of 24 months.  
At River Mead: 
Children that accessed the 
intervention over the Autumn and 
Spring Terms moved from an average 
NRSS score of 85.3 to 97.1. Those 
children who have accessed the 
intervention over the Summer Term 
have made, on average, 2.1 months 
progress per month. In addition to 
this, they have moved from an 
average NRSS score of 74.6 to 81.8 
over the 3 month period.  

Raising attainment 
Reducing the gap and 
accelerating progress 

Implementation of 
Singapore style teaching of 
Mathematics (Maths No 
Problem) to support the 
development of Mastery 
for all. 

Maths Lead  £6920 
Cost for 
purchasing 
Maths No 
Problem 

Pupil Voice 
Assessment data 
Monitoring and 
evaluation 

NCETM Maths Hub Trial has evidenced 
that positive outcomes of this approach 
include increased teacher subject 
knowledge and confidence in teaching 
mathematics. There has also been 
positive impact on children’s attitudes 
to learning and attainment in 
Mathematics. 
At River Mead: 
Disadvantaged learners without SEN 
made an average of 5.1 NRSS points 
growth over the course of the last 
academic year. This is exactly the 
same amount of growth as all pupils.  

Raising attainment 
Reducing the gap and 
accelerating progress 

Employment of additional 
TA in the Early Years classes 
to work specifically with a 

EY lead TA cost -  
£8969 
 

Assessment data Children are supported to meet their 
age related expectations and to 
address low starting points in base line, 



focus on Communication.  particularly in literacy. 
At River Mead: 
The NFER average scaled score for the 
Reception cohort in 2016 was 97. By 
the end of the year, that had improved 
to 114. By the end of Spring 2, 40% of 
the Reception cohort was on track to 
meet the Early Learning Goal in 
Speaking (50% of those who are 
disadvantaged). This had increased to 
76% by the end of the year (67% of 
those who are disadvantaged).  
57% of disadvantaged learners in the 
Reception cohort of the previous year 
met the ELG for Speaking whereas this 
had increased to 67% for the same 
group this year. 
An external education specialist to the 
school noted that ‘There is exemplary 
practice in Early Years and Year 1.’ 

Raising attainment 
Reducing the gap and 
accelerating progress 

We ensure that teaching 
assistants (TAs) are well 
trained in supporting 
pupils’ learning as well as in 
specific learning 
interventions. Our TA team 
is trained to provide 
effective support to 
individual pupils or small 
groups in: 

1.  ‘Better Reading 
Partners’ in order 
to support specific 
and highly 
individualised 

Reading Lead  TA time 
allocation-
£1000 
 

Attainment data  Research on TAs delivering targeted 
interventions in one-to-one or small 
group settings shows a consistent 
impact on attainment of approximately 
three to four additional months’ 
progress (effect size 0.2–0.3). New 
research has shown that improving 
the nature and quality of TAs’ talk to 
pupils can support the development of 
independent learning skills, which are 
associated with improved learning 
outcomes.  
 
At River Mead: 
Pupils who are disadvantaged that 



reading 
programmes 

2. ‘Sound Discovery’ 
to secure phonemic 
knowledge 

3. Booster phonics to 
secure phonemic 
knowledge 

4. Precision teaching 
to secure 
automaticity and 
improve phonics 
and reading skills  

 

accessed the Better Reading Partners 
intervention over 2016-17 
demonstrated an average of 2.94 
months’ progress in their reading age 
for every month that they 
participated.   
 

Raising attainment 
Reducing the gap and 
accelerating progress 

Progression in language 
structures: school wide 
implementation  

HoS/English Lead £700 Pupil voice 
Lesson 
observations 
Book scrutiny 
Learning walks  

Effective planning for talk in a range of 
subjects and lessons across the 
curriculum at partner school in Green 
which has evidenced significant impact 
on oracy and writing outcomes. 
 
At River Mead: 
Desired impact for successful 
implementation of the Progression in 
language structures is to be seen in 
pupils’ writing.  
37.5% of disadvantaged learners 
across the school were working at age 
related expectations in Writing at the 
end of Term 1 in 2016. By the end of 
Term 6, this had increased by 21% to 
58.5%. 

Raising attainment 
Reducing the gap and 
accelerating progress 

We use the EEF/Sutton 
Trust Teaching and 
Learning Toolkit to help us 
identify new evidence 

EH/HoS 
 
 
 

£500 Assessment data 
Pupil voice -
monitoring reading  

The Toolkit summarises the average 
impact on attainment, the strength of 
the evidence supporting them and their 
cost. It has been recommended by the 



based ideas and initiatives 
that would work for our 
children to help them 
succeed.  
 
For example the 
introduction of ‘Team 
Read’ Reciprocal reading 
programme – a paired 
reading intervention  

 
 
 
 
 
Reading Lead 

Department for Education, Ofsted and 
the headteachers’ associations as a 
valuable resource in prioritising pupil 
premium spending. 
Team Read is recognised to encourage 
the mastery of reading  
 
At River Mead: 
We have identified that the 
introduction of peer tutoring 
approaches to reading have a positive 
impact on learning, with an average 
positive effect of approximately five 
additional months’ progress.  The 
studies have identified benefits for 
both tutors and tutees, and for a wide 
range of age groups. Though all types 
of pupils appear to benefit from peer 
tutoring, there is some evidence that 
children from disadvantaged 
backgrounds and low attaining pupils 
make the biggest gains. Evidence 
suggests that a 2 year age gap 
between the pairs of children is 
effective. 
One of the Year 5 pupils who was 
involved in peer reading with a Year 1 
pupil was able to recognise and 
articulate that the approach was 
helpful to both of them. She felt that 
the intervention boosted the Year 1 
pupil’s confidence and helped the 
younger children to speak because 
there was some focus on how to 
pronounce newer words. 



Raising attainment 
Reducing the gap and 
accelerating progress 

We ensure strong team 
work between teachers 
and support staff through 
weekly team planning 
meetings that TAs are paid 
to attend after school.  

HoS/EH Additional TA 
time - £7000 
 

Monitoring quality 
teaching of 
learning 

Improved communication between 
staff ensures that they know what they 
need to provide to secure rapid 
improvement. 
 

Raising attainment 
Reducing the gap and 
accelerating progress 

The school has developed 
detailed marking schemes 
which identify each pupil’s 
strengths, areas to focus on 
and next steps. Pupils have 
time allotted during the 
lesson to respond to the 
feedback and discuss it 
with teachers and their 
peers.  

HoS/EH 
Maths/English Lead 

£500 Attainment data 
Pupil voice 
Book scrutiny 

Improved feedback between teachers 
and children ensures that children 
know what they need to do to improve 
to secure rapid improvement. 
 
At River Mead: 
In previous  visits from the it had 
already been noted that:  
‘The marking was clear and 
consistent…’ 
‘The pupils were able to explain the 
feedback and marking system 
eloquently.’ 
This was upheld in a visit in June 2017 
when conferencing with a Year 1 pupil 
demonstrated that she was able to 
explain all the relevant aspects to the 
feedback system and the impact of 
this was highly evident in her writing. 
 

Raising attainment 
Reducing the gap and 
accelerating progress 

We provide learning 
support outside school 
hours such as a club for 
home learning and early 
morning maths support  

SENCo Catering costs, 
teacher and TA 
time allocation 
- £4000 
 

Assessment data Research recognises that when a child 
is hungry he/she is not able to 
concentrate and his/her involvement is 
at the lowest level and their ability to 
learn reduced. An involved child 
concentrates his/her attention on a 
specific focus, wants to continue the 
activity and to persist in it. There is 
evidence to suggest that an ‘involved’ 



child is gaining a deep, motivated, 
intense and long term learning 
experience. 
At River Mead: 
One pupil commented, “It helps me to 
get ready to work. I don’t get time for 
breakfast at home. The breakfast at 
school really helps me to start my day 
well”. Teachers have found that the 
early morning learning had 
considerable impact on developing 
pupils’ confidence and the application 
of acquired skills. 
 

Improving attendance 
Engaging parents and 
families 

We have set up rapid 
response systems to 
address poor attendance. 
This includes staff 
contacting home 
immediately a child fails to 
arrive on time. If the 
problem persists, staff 
work with families to 
address any barriers they 
face in getting their 
children to school. 

DH 10% of Deputy 
time  
£5847 
 

Attendance review 
Behaviour review 

Pupils have to be in school and able to 
pay attention before they can access 
learning. 
Rigorous systems are in place to 
monitor and identify children who have 
attendance of less than 95%. Contact is 
made with parents though letters and 
home visits.  
 
At River Mead: 
Rigorous systems are in place to 
monitor and identify children who 
have attendance of less than 90%. 
Contact is made with parents though 
letters and home visits.  
Successful engagement with one 
family has increased a child’s 
attendance from 90% to 97% over the 
last year.  
Attendance for all disadvantaged 
learners in the school was 94.7% over 



the last academic year, compared to a 
national average of 94.2. For those 
who are persistently absence within 
this group, their attendance as a group 
has improved from 92.3% to 93.4% 
over the last academic year. 

Improving attendance 
Engaging parents and 
families  

Designation of PSA to 
proactively support 
children and families with 
any challenges they face. 
Our PSA can support 
parent/carers at meetings, 
with advice and signposting 
to other outside agencies 

HoS/HoI HLTA SEN time 
10% - £2461 
 

Attendance review 
Behaviour review 
 

Families aware that there is a 
designated person within the school 
that they can talk to and ask advice of, 
who has a presence on the playground 
before and after school. Parents can 
also drop in or set a time for meetings.  
At River Mead: 
This role has enabled us to establish 
some additional support around 
parenting. Feedback from parents has 
demonstrated how valuable they have 
found this support: “Meeting with the 
PSA provides another perspective and 
viewpoint to think about which is 
helpful.” Another parent commented 
to the class teacher that she had found 
meeting with the PSA helpful and was 
looking forward to meeting with her 
again. 

Reducing exclusions and 
improving behaviours  

We have set up really 
effective behaviour 
strategies: communicating 
simple, clear rules and 
training all staff in 
behaviour management. 
(including use of ‘managed 
playtimes/part time 
timetables/tailored 
provision) 

DH/SENCo 10% of LP and 
HA  
£10758 
 

Behaviour review 
 

Children are able to pay attention, do 
not distract the learning of others and 
ensure that teachers are able to teach. 
 
At River Mead: 
There has been an impact on the 
engagement with outside agencies; 
the school now has positive working 
relationships with the Behaviour 
Support Service which allows for more 



targeted and specialist advice. 
Areas of development for staff need 
have been identified and training has 
been given to all Teaching Assistants 
through TA meetings. Emphasis is 
placed on preventing escalated 
behaviour through relationship 
building, identifying and thus 
preventing likely triggers. Frequency 
charts are kept and analysed to show 
the success of this approach. 
Exclusions for disadvantaged learners 
over the last year have gone from 60.5 
days over the Autumn Term to 9 days 
in the Spring Term and 1 day in the 
Summer Term. 

Reducing exclusions and 
improving behaviours 

An appointed staff member 
in the role of Specialist TA 
for behaviour /Inclusion to 
work with individuals and 
groups of children 
identified as being 
particularly vulnerable to 
permanent 
exclusion/school refusal 
and underachievement due 
to social, emotional or 
behavioural needs. Support 
can include application of 
therapy techniques and 
support for families   

SENCo 65% of HLTA 
SEN time - 
£15996 
 

Behaviour review Children have time with a trained adult 
to support them with individual 
strategies to cope with anger 
management, social skills, building 
relationships with peers, building 
relationships with adults in their lives 
at school and at home. Research shows 
that this has made a significant positive 
impact on the emotional wellbeing of 
children and young people 
(www.elsanetwork.org) 
 

Reducing exclusions and 
improving behaviours  

An appointed staff member 
in the role of an ELSA 
Emotional Literacy Support 
Assistant) to work with 

SENCo 25% of HLTA 
SEN time - 
£6152 
 

Personal 
development 
wheel 
 

Children have the time with a trained 
adult to listen to them and support 
them with individual strategies to cope 
with anger management, social skills, 

http://www.elsanetwork.org/


individuals and groups of 
children identified as being 
vulnerable to 
underachievement due to 
social, emotional or 
behavioural needs. Support 
can include; hand massage 
groups, supported play and 
lunchtimes, one-to-one 
sessions and the facilitation 
of appropriate programmes 
with identified groups 

Training (TF) - 
£375 
 
10% of TF time 
- £1176 
 

building relationships with peers, 
building relationships with adults in 
their lives at school and at home. There 
has been consistent feedback from 
schools across the UK that the 
introduction of ELSAs has made a 
significant positive impact on the 
emotional wellbeing of children and 
young people (www.elsanetwork.org) 
At River Mead: 
Clear targets are set at the start of the 
intervention and evaluated at regular 
intervals. The ELSA and SENCO meet 
fortnightly to review the children and 
discuss strategies. The ELSA liaises 
with class teachers to ensure the 
transferal of skills.  
There is a ‘step up/step down’ system 
running at present where children 
receive either one to one or group 
support either once a week or once a 
fortnight.  
7 out of the 13 children who have 
accessed ELSA sessions over the last 
year have been disadvantaged 
learners. Pupil scaling scores for this 
group have increased by an average of 
2.3 (on a 5 point scale system) over 
the intervention, teacher assessment 
scores have increased by an average of 
3.9 (also on a 5 point system) and child 
assessment scores have increased by 1 
(on a 3 point system). 
One Year 5 pupil noted that the work 
he has done through ELSA sessions as 



well as within The Warren had helped 
him in learning to recognise feelings. A 
Year 3 pupil was able to talk about the 
changes that he has made as a result 
of the ELSA sessions and 
consequently, he enjoys school more. 
He also stated that he is more proud 
of his work because he is more 
confident to show it to others. He is 
better at recognising his feelings and 
calming himself down. 

Developing personal 
skills and qualities and 
improving behaviours  

We employ a specialist 
teacher for PE, working 
specifically with children to 
develop PSHE and learning 
skills through tailored 
mentoring programmes 
and the ‘Sensory Circuits’ 
programme 

SENCo £21750 
PH Sports 
contract 

Personal 
development 
wheel 
Boxall profile 
Strengths and 
Difficulties  

Staff notice significant improvement in 
the children’s resilience, attitudes and 
the development of skills. The 
children’s relationships with each other 
become increasingly positive 
 
At River Mead: 
Motor difficulties occur when an 
individual lacks the ability to move in 
the way he or she originally intended. 
This can have a significant effect on 
classroom performance and 
motivation in school 
(www.educlime.com). The Sensory 
Circuits programme is designed to 
support this. Their progress is tracked 
against Personal Development 
Wheels. During the year it was 
determined that this intervention was 
not having the desired impact so was 
discontinued and more children 
accessed the mentoring programme in 
its place.  
 

http://www.educlime.com/


The disadvantaged pupils who receive 
mentoring have all had SDQ’s 
completed to allow their progress to 
be tracked. This shows that 5 out of 
the 7 disadvantaged learners who 
have accessed the intervention have 
shown a positive impact through their 
overall strengths increasing and 
difficulties decreasing. 

Developing personal 
qualities 
Improving attendance 

We provide breakfast to 
identified children through 
the before school clubs and 
nurture provision 
(KS1/KS2/The most 
vulnerable).  
Identified children are also 
supported to eat their 
lunch in a quiet nurturing 
space  

SENCo £760 
£20 pw x 38 
weeks 

Attendance Review 
Personal 
development 
wheel 

Research recognises that when a child 
is hungry he/she is not able to 
concentrate and his/her involvement is 
at the lowest level and their ability to 
learn reduced. An involved child 
concentrates his/her attention on a 
specific focus, wants to continue the 
activity and to persist in it. There is 
evidence to suggest that an ‘involved’ 
child is gaining a deep, motivated, 
intense and long term learning 
experience. 
 
At River Mead : 
The nurture breakfast provision is run 
by our school ELSA. Pupils who have 
additional emotional needs have been 
identified by her more quickly, 
allowing them to receive specific 
support. The nurture breakfast has 
also added some additional 
motivation for children to come to 
school. One pupil had attendance of 
70% in T3 but now has 87% 
attendance in T6.  

Developing personal We identify the strengths SENCo £2049 Personal Children are able to pay attention and 



skills 
Reducing exclusions and 
improving behaviours 
 

of each member of staff 
and find the best ways to 
use them such as cooking 
interventions to support 
emotional literacy. 

 development 
wheel 
Behaviour review  

follow the instructions of grown-ups. 
Improvements in their ability to listen, 
share and show respect are noted.    
At River Mead: 
Staff strengths and skills were elicited 
through audits and appraisals. The 
school SENCo then liaised with class 
teachers through SEN surgeries to 
determine what type of intervention 
might be most suitable for children 
needing additional support around 
SEMH. Available provisions include 
The Nest (Nurture Group), The River 
Bank (art based nurture group), 
Nurture breakfast club, one to one 
ELSA support, group ELSA support 
(these are finalised in conjunction 
with the ELSA), small group cooking, 
one to one mentoring or Sensory 
Circuits (for physical confidence and 
esteem). The use of external provision 
such as Forest Schools and Equine 
Therapy has also been used. The 
impact of these nurture based 
provisions is measured through the 
use of SDQs before and after the 
intervention. One Year 3 pupil who 
has accessed some of this type of 
intervention was able to articulate 
numerous ways that this has helped 
him. These ranged from English skills 
such has following instructions and 
listening to behaviours such as making 
him feel calm, happy and proud of his 
work, to broader skills such as trying 



new food and learning how to use 
ovens. 

Developing personal 
skills and qualities 
Reducing exclusions and 
improving behaviours 

The investment and 
implementation of a ‘Play 
Pod’ to develop PSHE and 
learning skills 

PSHE lead 
DH 

£1500 Behaviour review Improvements in the children’s 
resilience, attitudes and skills 
development and their relationships 
with each other. 

Developing personal 
skills and qualities 
Reducing exclusions and 
improving behaviours 

Our nurture group “the 
nest” is available to assist 
with the development of 
wellbeing, social 
communication, language 
and behaviour and also 
offering a supportive safe 
place for KS1/KS2 children 
requiring small group 
intervention. 

SENCo 33% TF time - 
£3881 
 
10% SENCO 
time - £4912 

Boxall profile There are over 62 academic studies in 
the last two decades 
researching nurture group provision, 
including five non-randomised studies 
that have shown children and young 
people attending nurture groups are 
more likely to improve in social and 
emotional functioning than their peers 
that remain in the mainstream class 
(www.nurturegroups.org) 
 
At River Mead: 
This intervention has impacted pupils 
positively in terms of their response to 
situations. One particular pupil in Year 
4 accessed this intervention after a 
fixed term exclusion in the Autumn 
Term. He explained that the Lego 
therapy he participated in had a 
positive impact: “It was fun. It taught 
me to be good at teamwork and 
responsibility. It helped me not shout 
out loud.” The positive impact on this 
pupil has been sustained for over 6 
months now. 

Developing personal 
skills and qualities 
Reducing exclusions and 
improving behaviours 

The establishment of “The 
River Bank” to support 
children in KS2 developing 
confidence, self-esteem 

SENCo £14863 
Becky Churchill 
provision 

Strengths and 
difficulties 
questionnaire 
Behaviour review  

Develops children’s essential skills in 
order to enable them to re-enter their 
year group classes in their own time 
It can now be proved that Art 



and reducing anxiety 
through the use of an Art 
based intervention 

decreases stress levels. Access to Art, 
whether it is looking or making helps 
with a reduction in cortisol levels. The 
research can now prove that Art 
reduces chromic stress, anxiety, sleep 
problems and memory impairment 
(Rebecca Chamberlain from KU Leuven 
University in Belgium). For a pupil of 
school age, having this type of 
experience will support their emotional 
development by reducing the levels of 
stress that the modern child is 
subjected to. 
At River Mead: 
Children are assessed against the SDQ 
which examines Emotion Problems, 
conduct Problems, Hyperactivity, Peer 
Problems and Pro Social behaviour. 
They receive an overall score from 0 – 
40 which gives them a rating of 
‘normal, borderline or abnormal’.  
Most children made some progress 
and moved down the scale towards 
the ‘borderline’ or normal’ category. A 
number of children did not make any 
steps of progress but this was due to 
significant trauma occurring over the 
period of the intervention. They will 
be able to repeat the intervention. 6 
of the disadvantaged children who 
participated in Riverbank 
demonstrated positive impact when 
their post intervention assessment 
was undertaken. 
One of the pupils stated that, “It was a 



chance to chat about the week. I could 
get things off my chest and get advice 
and support.” 

Developing personal 
skills and qualities 
Reducing exclusions and 
improving behaviours 

The establishment of “The 
Warren” to support the 
most vulnerable children in 
KS2 developing confidence, 
self-esteem and reducing 
anxiety through the use of 
Theraplay and the Thrive 
approach. 

SENCo/HoI Resources 
£3000 
Refurbishment 
£2140 
 
Theraplay £900 
 
Thrive £250 sub 
+ £1100 
training cost 
TOTAL £7390 

Strengths and 
difficulties 
questionnaire 
Behaviour review  

Children are supported with their 
emotional health, well-being and social 
skills, all of which are needed for 
learning to take place. The Thrive 
approach is based on up to date brain 
science and research into child 
development and helps staff in school 
to adapt their approach to individual 
children to build self-esteem, well-
being and behaviour. All members of 
staff understand the underpinning 
theories and practical ways to remain 
in relationships when dealing with 
challenging behaviour.  Staff are 
supported to look at behaviour 
developmentally and learn how to 
support right time development. 
At River Mead: 
11 children have attended the Warren 
provision over the course of the year. 
This has enabled two Year 3 children 
to avoid permanent exclusion and 
they are now slowly integrating back 
into their mainstream class. Children 
who attend The Warren are clearly 
able to articulate how this provision 
helps them. One boy stated that it has 
helped him “to get back in class.” 
Another has said that, “It helps me to 
get on with my learning and focus 
when I go back to class.” A third stated 
that, “It makes me to not feel sad. It 



helps you to calm down. It’s a good 
place to calm.” 

Developing personal 
skills and qualities 
Reducing exclusions and 
improving behaviours 

Employment of relate 
counsellor to support 
identified children with 
their confidence, self-
esteem and reducing 
anxiety 

SENCo £1250 Strengths and 
difficulties 
questionnaire 
Behaviour review 

Recognised benefits include building 
self-confidence, raising self-esteem, 
improving communication skills and 
changing behaviour 

Developing personal 
skills and qualities 
Reducing exclusions and 
improving behaviours 

Use of alternative provision 
(Equine therapy, Forest 
schools, Lark Rise Farm, 
gardening therapy) to 
support the most 
vulnerable children in 
developing confidence, 
self-esteem and reducing 
anxiety.  

SENCo/HoI £12497 
Targeted 
services 

Strengths and 
difficulties 
questionnaire 
Behaviour review 

Recognised benefits include building 
self-confidence, raising self-esteem, 
improving communication skills, 
changing behaviour, improving 
management skills offering an 
opportunity for children a chance to 
take time out and just breathe for a 

while.  

Extending opportunities Additional Opportunities to 
enrich the opportunities – 
Theatre groups visiting 
schools, community 
assemblies, author visit, 
trips both local and topic 
linked, residential trips 

DHT Enrichment 
budget - £2000 
 

Analysis of 
attendance at ASC 
Curriculum review 

Research from NatCen Social Research, 
Newcastle University and ASK Research 
finds after-school clubs and sports can 
improve the academic performance 
and social skills of disadvantaged 
primary school pupils. Poorer primary 
children who had taken part in after-
school clubs were found to get better 
results at age 11 than peers from 
similar homes who had not. The report 
says: "Compared with disadvantaged 
children who did not attend after-
school club at the age of 11, those who 
attended after-school club one or two 
days per week had made significantly 
more progress than predicted.  "Those 
who attended after-school club one 
day per week had, on average, a 1.7 



 
 
 

point higher actual Key Stage 2 score 
than predicted based on their prior 
attainment and circumstances, while 
those who attended after-school club 
two days per week had on average a 
three point higher actual total point 
score than predicted." The research 
also found poor children who attended 
after-school clubs developed better 
social, emotional and behavioural skills 
than those, also from similar social 
circumstances, who did not. 
The results indicate that after-school 
clubs also bridged the gap between rich 
and poor, as children from 
disadvantaged homes participated to 
the same extent as those from affluent 
ones. 
At River Mead: 
 We have analysed which 
disadvantaged children have attended 
a club and those who have not 
attended a club at all. The allocation in 
future terms will change to ensure 
that these children are prioritised. 
Contact will be made first to these 
parents to offer places at after school 
clubs.  
 


